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ABSTRACT

This study examined the readiness, difficulties, and compliance of public secondary school teachers in implementing blended
learning. It also determined whether significant differences existed when teachers were grouped according to age, sex, highest
educational attainment, and length of service. The respondents represented diverse demographic and professional backgrounds,
with younger teachers, females, bachelor’s degree holders, and those with shorter teaching experience slightly predominating.
Findings revealed that teachers demonstrated a high level of readiness in time management, communication, availability of
resources, and facilitated learning. Despite this readiness, they also experienced a high level of difficulties, particulatly in
managing instructional materials, maintaining communication with learners and parents, accessing appropriate resources, and
providing adequate learner support. Nevertheless, teachers demonstrated a great extent of compliance with blended learning
practices across the identified areas. Group comparisons showed that readiness, difficulties, and compliance were generally
consistent across demographic and professional characteristics. Significant differences were observed in communication
according to age and length of service, facilitated learning according to length of service, and selected areas of difficulties and
compliance according to length of service. The findings suggest that teachers require sustained institutional support, needs-
based professional development, mentoring, improved resource accessibility, strengthened communication systems, and learner-
centered instructional support. A development plan is therefore recommended to enhance teachers’ readiness and address
continuing challenges in blended learning implementation.
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INTRODUCTION

The COVID-19 pandemic caused an unprecedented disruption in education, forcing schools worldwide to suspend face-to-face
instruction and adopt alternative learning arrangements to sustain educational continuity. This situation placed greater urgency
on Sustainable Development Goal 4 (SDG 4), which calls for inclusive and equitable quality education and the promotion of
lifelong learning opportunities for all. The United Nations (2020) emphasized the need to maintain learning opportunities despite
widespread school closures to prevent further inequalities in education. In the Philippines, this global concern became
particularly important as schools sought ways to continue instruction while protecting learners and teachers from the risks
associated with COVID-19.

In response to the disruption, the Department of Education (DepEd) adopted the Basic Education Learning Continuity Plan
(BE-LCP) for School Year 2020-2021 through DepEd Order No. 012, s. 2020. The plan provided for alternative learning
delivery modalities, including modular distance learning, online learning, television-based instruction, radio-based instruction,
and blended learning, depending on the needs and circumstances of learners and schools (Department of Education [DepEd],
2020). DepEd also prepared Self-Learning Modules and other learning resources to support the implementation of these
modalities, particularly for learners with limited or no access to internet connectivity (DepEd, 2020). These measures reflected
the urgent need to maintain learning continuity while face-to-face classes remained restricted.

The shift in instructional delivery placed new responsibilities on teachers. They were expected to prepare and distribute learning
materials, communicate with learners and parents, monitor learning progress, manage instructional time, utilize available
technologies and resources, and facilitate learning under unfamiliar conditions. Lapada et al. (2020) found that Filipino teachers
were coping with distance learning while considering institutional readiness and the difficulties associated with delivering
education through alternative modalities. Similarly, Anoba and Cahapay (2020) emphasized the importance of teacher readiness
in the transition toward blended learning, particularly in adapting instructional practices and utilizing technology to address the
demands of the changing educational environment.

In Binalbagan, Negros Occidental, public secondary school teachers encountered similar demands as they continued providing
education under the conditions created by the COVID-19 pandemic. Teachers had to manage their instructional time, maintain
communication with learners and parents, provide and monitor learning resources, facilitate learning, and comply with
curriculum and assessment requirements despite differences in connectivity, technological resources, and learner support. These
circumstances highlight the importance of examining teachers’ readiness, the difficulties they encountered, and their extent of
compliance with blended learning requirements. Therefore, this study seeks to provide a local understanding of teachers’
experiences during this period and establish an evidence-based foundation for an action plan that can strengthen teacher
preparedness and support the implementation of blended learning during educational disruptions.

OBJECTIVES OF THE STUDY

This study aimed to determine the level of readiness, level of difficulties, and extent of compliance of public secondary teachers
regarding blended learning in two districts of a large-sized division in the Negros Island Region during the School Year 2021—
2022 as a basis for a development plan. Specifically, it sought to determine the profile of the respondents in terms of age, sex,
highest educational attainment, and length of service; assess the level of readiness of public secondary teachers in blended
learning in terms of time management, communication, availability of resources, and facilitated learning; determine whether
there was a significant difference in their level of readiness when grouped and compared according to the aforementioned profile
variables; determine whether there was a significant difference in their level of difficulties in blended learning when grouped
and compared according to the same variables; and determine whether there was a significant difference in their extent of
compliance with blended learning when grouped and compared according to the aforementioned variables.

LITERATURE REVIEW

Teachers’ readiness is a multidimensional factor in the successful implementation of blended learning, encompassing
technological competence, instructional planning, pedagogical adaptability, learner support, and the ability to manage different
learning environments. Recent studies support this perspective, with Cemgem et al. (2024) developing and validating a blended-

learning readiness scale that demonstrated the importance of technological facilities and other dimensions of teacher
-__________________________________________________________________________________________________________________________________
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preparedness. Similarly, Kaban et al. (2024) examined teachers’ readiness and challenges in blended learning, while Deng et al.
(2025) found that readiness involved technological skills, instructional planning, personalization, and support for students’ self-
regulated learning. These findings indicate that teacher readiness extends beyond familiarity with technology and includes the
capacity to effectively organize and facilitate learning across blended modalities.

Time management is particularly important because blended learning requires teachers to balance face-to-face instruction with
online preparation, assessment, communication, and learner monitoring. Banihashem et al. (2023) reported that 83% of teachers
perceived blended teaching as increasing their workload, while Salmorin and Motus (2024) found that teachers experienced
difficulties involving time management, excessive workload, stress, and connectivity. More recently, Magdoboy and Baguio
(2025) reported workload and time-management struggles among teachers implementing mixed-mode instruction. These
findings suggest that teachers’ readiness is closely associated with their ability to organize and prioritize instructional
responsibilities while managing the additional demands created by blended learning,.

Communication is another essential dimension of readiness and a recurring difficulty in blended learning. Effective
communication requires teachers to provide clear instructions, maintain interaction, respond to learners’ concerns, and give
timely feedback through both face-to-face and digital channels. Kreber et al. (2021) identified interaction and communication
as significant challenges in blended environments, particularly when expectations, social presence, and communication channels
are unclear. More recently, Shah et al. (2024) reported communication difficulties associated with technology and internet
connectivity, while Ali (2025) identified low self-efficacy and lack of readiness as institutional barriers to effective blended-
learning implementation. These findings emphasize the importance of teachers’ capacity to sustain meaningful and responsive
communication across different learning modalities.

The availability of resources also influences teachers’ readiness and their ability to implement blended learning effectively.
Teachers require reliable internet connectivity, digital devices, instructional materials, learning platforms, and technical support
to perform their responsibilities. Cemgem et al. (2024) included access to necessary technological facilities as an important
component of blended-learning readiness, while Shah et al. (2024) identified inadequate resources and training as batriers to
implementation. Ali (2025) further reported that insufficient technological infrastructure, unreliable internet connectivity, and
unavailable technological facilities hindered institutional blended-learning implementation. Thus, resource availability is not
merely a supporting condition but an important factor that can influence teachers’ preparedness and their capacity to translate
blended-learning requirements into actual classroom practice.

Facilitated learning requires teachers to guide learners, organize activities, facilitate interaction, monitor progress, and provide
feedback across face-to-face and technology-mediated environments. Yan et al. (2024) found that teaching presence in blended
synchronous classrooms included facilitating discourse, direct instruction, assessment, instructional organization, and affective
support, with teaching presence contributing to student engagement. Pei et al. (2024) likewise emphasized the contribution of
teacher facilitation to students’ sense of community in blended education. In the Philippine context, Allado et al. (2025) reported
difficulties in adapting instructional practices to different learning modalities. These findings indicate that teachers’ readiness
and difficulties in facilitated learning are closely related to their ability to adapt instructional strategies, maintain learner
engagement, provide guidance, and respond to diverse learner needs.

Teachers’ compliance in blended learning involves consistently implementing prescribed instructional procedures, institutional
policies, curriculum requirements, schedules, reporting responsibilities, and learner-support activities. Ali (2025) found that
teacher resistance, increased workload, policy issues, and lack of readiness affected institutional implementation, particularly
when clear written guidelines were absent. Kaban et al. (2024) likewise highlighted the relationship between teacher readiness,
experiences, and challenges in blended-learning practice, while Giiltekin and Mede (2024) found a significant relationship

between blended-teaching readiness and teachers’ computer-use abilities.

These findings suggest that compliance is influenced by both individual preparedness and institutional conditions. Therefore,
examining teachers’ readiness, difficulties, and extent of compliance in terms of time management, communication, resource
availability, and facilitated learning is relevant in identifying areas that require professional development, technical assistance,

and institutional support for more consistent blended-learning implementation.
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METHODOLOGY

This section presents the discussion of the research methodology used, the subjects and respondents of the study, the research
instruments used, the validity and reliability of the instruments, the procedure for data gathering, and the statistical tools and

procedure for data analysis.
Research Design

This study employed the descriptive research method to determine the level of readiness, difficulties, and compliance of public
secondary school teachers in blended learning in two districts of a large-sized Schools Division in the Negros Island Region
during School Year 2020-2021, as a basis for developing an appropriate developmental plan. Descriptive research involves the
systematic collection, organization, analysis, and interpretation of quantitative data using statistical measures such as mean,
median, mode, percentage, variation, and correlation to summarize characteristics and relationships among variables (Galloway,
2016). This research design was deemed appropriate because it enabled the researcher to quantitatively assess the teachers’
readiness, difficulties, and compliance in blended learning and to organize and interpret the gathered data systematically to
address the objectives of the study.

Study Respondents

The respondents of this study were public secondary school teachers from the two districts. The study involved teachers from
six (6) public secondary schools within the two districts. District 1 has three (3) secondary schools with a total population of
149 teachers, while District of 2 also has three (3) secondary schools with a total population of 116 teachers. Hence, the total
population consisted of 265 public secondary school teachers. From the total population of 265 teachers, 158 teachers were
selected as respondents of the study. The respondents were chosen through the lottery method, a form of simple random
sampling, to provide each teacher in the identified population with an equal opportunity to be selected. This sampling procedure
was employed to minimize selection bias and ensure that the respondents adequately represented the population of public
secondary school teachers in the two districts.

Instruments

The study employed a researcher-made questionnaire administered to teacher-respondents, consisting of two parts: Part 1
gathered respondents’ profiles in terms of age, sex, highest educational attainment, and length of service, while Part 11 comprised
120 items measuring the level of readiness, difficulties, and extent of compliance in blended learning, with 40 items allotted to
cach variable and 10 items per area. The respondents rated each item using a five-point Likert scale: 5—Always, 4-Often, 3—
Sometimes, 2—Rarely, and 1-Almost Never. To establish validity, the instrument underwent face and content validation by five
doctorate-level experts in education and research, whose recommendations were incorporated into the final questionnaire. Using
the criteria of Good and Scates, the instrument obtained a validity index of 4.56, interpreted as Excellent, indicating that it was
clear, relevant, appropriate, and suitable for measuring teachers’ readiness, difficulties, and compliance in blended learning.
Reliability was established through a dry run involving 30 public secondary teachers, with 15 participants from each of two
districts, and was assessed using Cronbach’s alpha. The instrument obtained a reliability coefficient of 0.953, interpreted as
Excellent, demonstrating high internal consistency and confirming its suitability for administration in the actual study.

Data Gathering Procedure

After the administration of the validity and reliability test of the research instrument, the researcher coordinated with the Office
of the Schools Division Superintendent, Public Schools District Supervisor and the School Heads of all concerned schools for
approval. Upon approval, the questionnaires were administered to target respondents. Due to the strict implementation of safety
protocols, the soft copy of the data gathering instrument were sent through Google Form. The link of which was sent to the
respondents through instant messaging. The data gathered from the responses of the respondents were tallied and tabulated
using the appropriate statistical tools. The raw data were converted into numerical code guided by a coding manual. This
allowed computer processing, statistical derivations and tabular presentation. The Statistical Package for Social Sciences (SPSS)
was used in the computer processing of the encoded data.
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Data Analysis and Statistical Treatment

The analytical schemes employed in the study were determined by the nature of the research problem and the specific objectives
of the investigation. Objective No. 1 utilized a descriptive analytical scheme, frequency counts, and percentages to determine
the respondents’ profile in terms of age, sex, highest educational attainment, and length of service. Objectives Nos. 2, 3, and 4
employed a comparative analytical scheme and the Mann—Whitney U test to determine the significant differences in the level of
readiness, level of difficulties, and extent of compliance of public secondary teachers in blended learning, respectively, when
grouped and compared according to the aforementioned profile variables.

E'thical Consideration

The researcher adhered to ethical standards and the Data Privacy Act of 2012 by ensuring the privacy, anonymity, and
confidentiality of all respondents and collecting no personal information that could compromise their identities. Participation
was voluntary, and respondents were fully informed of the study’s purpose, the nature of their participation, and their right to
decline or withdraw at any time without consequence. Access to the collected data was limited to the researcher, and all
information was used solely for the purposes of the dissertation and reported accurately and objectively. No identifying
information was disclosed or published without consent, except when necessary to protect the respondents’ rights and welfare.
After publication, physical research materials were securely destroyed through shredding or dissolution, while electronic files
were permanently deleted to prevent future retrieval. Throughout the study, the researcher treated all participants with respect,
fairness, dignity, honesty, and responsibility.

RESULTS AND DISCUSSION

This section deals with the presentation, analysis and interpretation of data gathered to carry out the objectives of this study. All
these were made possible by following certain appropriate procedures so as to give the exact data and solution to each specific

problem.
Profile of the Respondents According to the Variables Age, Sex, Highest Educational Attainment and Length of
Service
Table 1
Profile of Respondents
Variables Categories Frequency Percentage
Younger (below 35 years old) 86 54.40
Age Older (35 years old and above) 72 45.60
Total 158 100
Male 71 44.90
Sex Female 87 55.10
Total 158 100
Lower (Bachelot's Degree) 95 60.10
iiti‘jzem Educational =\ ber (Masters's Degree) 63 39.90
Total 158 100
Shorter (less than 10 years) 83 52.50
Length of Service
Longer (10 years and more) 75 47.50
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Total 158 100

Table 2 presents the profile of the respondents in terms of age, sex, educational attainment, and length of service. The results
showed that most respondents are younger teachers below 35 years old (54.40%) and are predominantly female (55.10%). In
terms of educational attainment, the majority hold a Bachelor’s Degree (60.10%), while a smaller proportion have a Mastet’s
Degree. Regarding length of service, slightly more respondents have less than 10 years of teaching experience (52.50%)
compared to those with 10 years and above. Overall, the profile indicates that the respondents are mostly younger, female
teachers with lower educational attainment and relatively shorter teaching experience.

Comparative Analysis in the Level of Readiness of Public Secondary Teachers on Blended Learning in the areas of
Time Management, Communication, Availability of Resources, and Facilitated Learning when grouped according
to variables Age, Sex, Highest Educational Attainment, and Length of Service

Table 2

Difference in the Level of Readiness of Public Secondary Teachers on Blended Learning in the area of Time Management when grouped according to

variables
M M Sig.
Variable Category N Ratelin W;Iiltilley U p-value lelfe | Interpretation
Younger 86 73.15
Age 2549.500 0.056 Not Significant
Older 72 87.09
Male 71 77.15
Sex 2921.500 0.558 Not Significant
Female 87 81.42
0.05
. . Lower 95 78.74
Highest E tional
. ighest Education 2020000 0.796 Not Significant
trainment Higher 63 80.65
Shorter 83 71.40
Length of Service 2440.500 0.019 Significant
Longer 75 88.46

Table 2 presents the difference in the level of readiness of public secondary teachers in blended learning in terms of time
management when grouped according to age, sex, highest educational attainment, and length of service. The Mann—Whitney U
test revealed no significant differences in readiness according to age (p = 0.0506), sex (p = 0.558), and educational attainment (p
= 0.790), as all p-values were greater than the 0.05 significance level. However, a significant difference was found according to
length of service (p = 0.019), with teachers having longer service obtaining a higher mean rank (88.46) than those with shorter
service (71.40). Thus, the null hypothesis was accepted for age, sex, and educational attainment but rejected for length of service.

The findings indicate that teachers’ readiness for blended learning in terms of time management differs significantly according
to length of service, suggesting that longer-serving teachers may demonstrate greater readiness in managing time within blended
learning environments. This result is consistent with Lapada et al. (2020), who found that teaching experience was significantly
associated with teachers’ readiness for distance learning, indicating that accumulated professional experience may contribute to
preparedness for technology-mediated instruction.
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Table 3

Difference in the Level of Readiness of Public Secondary Teachers on Blended L earning in the area of Communication when grouped according to

variables
M M Sig.
Variable Category N Ra:lil(n W;?tt:leyU p-value lelfe 1 Interpretation
Younger 86 72.82
Age 2521.500 0.044 Significant
Older 72 87.48
Male 71 77.99
Sex 2981.500 0.707 Not Significant
Female 87 80.73
0.05
. . Lower 95 82.99
High Ed 1
o est Tducationa 2661100 0.236 Not Significant
ttainment Higher 63 74.24
Shorter 83 69.55
Length of Service 2287.000 0.004 Significant
Longer 75 90.51

Table 3 presents the difference in the level of readiness of public secondary teachers in blended learning in terms of
communication when grouped according to age, sex, highest educational attainment, and length of service. The Mann—Whitney
U test revealed significant differences in readiness according to age (p = 0.044) and length of service (p = 0.004), with older
teachers obtaining a higher mean rank (87.48) than younger teachers (72.82), and longer-serving teachers obtaining a higher
mean rank (90.51) than those with shorter service (69.55). However, no significant differences were found according to sex (p
= 0.707) and educational attainment (p = 0.236), as both p-values exceeded the 0.05 significance level.

The findings indicate that teachers’ readiness for blended learning in terms of communication varies significantly by age and
length of service, suggesting that greater age and accumulated teaching experience may contribute to preparedness in
communicating within blended learning environments. This may be attributed to teachers’ broader exposure to instructional
practices and their experience in adapting to changing educational demands. The finding is supported by Lujero (2025), who
emphasized the role of teacher competencies and self-efficacy in hybrid blended learning, and Ramos and Taghap (2023), who
highlighted teachers’ adaptability in instructional practices and use of online tools as important components of effective blended
learning.

Table 4

Difference in the 1evel of Readiness of Public Secondary Teachers on Blended I earning in the area of Availability of Resources when grouped
according to variables

Mean Mann Sig.
Variable Category N Rank Whitney U p-value lefe | Interpretation
Younger 86 78.67
Age 3024.500 0.802 Not Significant
Older 72 80.49
0.05
Male 71 85.72
Sex 2647.000 0.121 Not Significant
Female 87 74.43
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Lower 95 76.25

Highest Educational

Accoi 2683.500  0.271 Not Significant
trainment Higher 63 84.40
Shorter 83 79.24

Length of Service 3090.000  0.940 Not Significant
Longer 75 79.79

Table 4 presents the difference in the level of readiness of public secondary teachers in blended learning in terms of availability
of resources when grouped according to age, sex, highest educational attainment, and length of service. The Mann—Whitney U
test revealed no significant differences in readiness according to age (p = 0.802), sex (p = 0.121), educational attainment (p =
0.271), or length of service (p = 0.940), as all p-values exceeded the 0.05 significance level. Thus, the null hypothesis was accepted
for all variables, indicating that teachers’ readiness in terms of resource availability is comparable across the different
demographic and professional groups.

The findings suggest that readiness related to the availability of resources does not significantly vary according to teachers’ age,
sex, educational attainment, or length of service. This indicates that readiness may be influenced more by relevant competencies,
self-efficacy, access to support, and the ability to utilize available resources than by demographic or professional characteristics.
This is consistent with Lujero (2025), who emphasized the role of teacher competencies and self-efficacy in hybrid blended
learning, and Ramos and Taghap (2023), who highlighted teachers’ ability to use online tools and adapt instructional practices
as important factors in blended learning.

Table 5

Difference in the Level of Readiness of Public Secondary Teachers on Blended I earning in the area of Facilitated 1 earning when grouped according
to variables

M M Sig.
Variable Category N Rafln W:llliltlrlleyU p-value lelfe | Interpretation
Younger 86 74.87
Age 2697.500 0.162 Not Significant
Older 72 85.03
Male 71 78.87
Sex 3043.500 0.874 Not Significant
Female 87 80.02
0.05
. . Lower 95 80.74
Highest Educational
Alg, est mducation 2874500 0.673 Not Significant
trainment Higher 63 77.63
Shorter 83 72.65
Length of Service 2544.000 0.046 Significant
Longer 75 87.08

Table 5 presents the difference in the level of readiness of public secondary teachers in blended learning in terms of facilitated
learning when grouped according to age, sex, highest educational attainment, and length of service. The Mann—Whitney U test
revealed no significant differences in readiness according to age (p = 0.162), sex (p = 0.874), and educational attainment (p =
0.673), as all p-values exceeded the 0.05 significance level. However, a significant difference was found according to length of
service (p = 0.046), with longer-serving teachers obtaining a higher mean rank (87.08) than those with shorter service (72.65).
Thus, the null hypothesis was accepted for age, sex, and educational attainment but rejected for length of service.
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The findings indicate that teachers’ readiness for facilitated learning is generally comparable across age, sex, and educational
attainment, while length of service is associated with a significant difference in readiness. The higher mean rank among longer-
serving teachers suggests that accumulated teaching experience may contribute to greater preparedness for facilitating blended
learning. This finding is consistent with Graham et al. (2019), who emphasized the importance of teachers’ knowledge, skills,
and preparedness for blended instruction, and Short et al. (2021), who highlighted teacher preparation and professional
development as important factors in developing readiness for blended learning.

Comparative Analysis in the Level of Difficulties Encountered by Public Secondary Teachers on Blended Learning
in the areas of Time Management, Communication, Availability of Resources, and Facilitated Learning when
grouped according to variables Age, Sex, Highest Educational Attainment, and Length of Service

Table 6

Difference in the Degree of Challenges Encountered by Public Secondary Teachers on Blended 1earning in the area of Time Management when
grouped according to variables

M M Sig.
Variable Category N Rafl?(n Wzliltrrlley U p-value le:\%el Interpretation
Younger 86 80.15
Age 3040.000 0.844 Not Significant
Older 72 78.72
Male 71 80.56
Sex 3013.500 0.792 Not Significant
Female 87 78.64
0.05
. . Lower 95 81.59
Highest Educational
. 1ghest mducation 2793500 0477 Not Significant
ttainment Higher 63 76.34
Shorter 83 77.62
Length of Service 2956.500 0.584 Not Significant
Longer 75 81.58

Table 6 presents the difference in the level of difficulties encountered by public secondary teachers in blended learning in terms
of time management when grouped according to age, sex, highest educational attainment, and length of service. The Mann—
Whitney U test revealed no significant differences according to age (p = 0.844), sex (p = 0.792), educational attainment (p =
0.477), and length of service (p = 0.584), as all p-values exceeded the 0.05 significance level. Thus, the null hypothesis was
accepted for all variables, indicating that teachers experience comparable difficulties in managing time regardless of their
demographic and professional characteristics.

The findings suggest that age, sex, educational attainment, and length of service do not significantly determine the difficulties
teachers encounter in managing time during blended learning. This indicates that time-management challenges may be common
across teachers and may be addressed through equitable support, capacity-building, and professional development programs.
The findings are supported by Allado et al. (2025), who reported no significant differences in teachers’ difficulties across
demographic and academic variables, and Short et al. (2021), who emphasized teacher preparation and professional development
in addressing challenges in K—12 blended learning.

Table 7

Difference in the Level of Challenges Encountered by Public Secondary Teachers on Blended 1earning in the area of Communication when grouped
according to variables
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M M Sig.
Variable Category N can ann p-value '8

Interpretation

Rank Whitney U level
Younger 86 73.94
Age 2618.000 0.094 Not Significant
Older 72 86.14
Male 71 75.44
Sex 2800.000 0312 Not Significant
Female 87 82.82
0.05
. . Lower 95 80.06
Highest Ed 1
Alg,eSt ueatona 2930.000  0.849 Not Significant
trainment Higher 63 78.65
Shorter 83 73.84
Length of Service 2642.500 0.101 Not Significant
Longer 75 85.77

Table 7 presents the difference in the level of difficulties encountered by public secondary teachers in blended learning in terms
of communication when grouped according to age, sex, highest educational attainment, and length of service. The Mann—
Whitney U test revealed no significant differences according to age (p = 0.094), sex (p = 0.312), educational attainment (p =
0.849), and length of service (p = 0.101), as all p-values exceeded the 0.05 significance level. Thus, the null hypothesis was
accepted for all variables, indicating that teachers experience comparable communication difficulties regardless of their
demographic and professional characteristics.

The findings suggest that age, sex, educational attainment, and length of service do not significantly determine the
communication difficulties encountered by teachers in blended learning. This indicates that challenges may be influenced more
by technological, pedagogical, learner-related, and institutional factors than by teachers’ demographic or professional
characteristics. The findings are consistent with Caganan and Buenvinida (2021), who reported common adjustments and
challenges among Filipino teachers in alternative learning delivery, and Rasheed et al. (2020), who identified technological,
pedagogical, and learner-related factors as major sources of difficulties in blended learning.

Table 8

Difference in the Level of Challenges Encountered by Public Secondary Teachers on Blended Learning in the area of Availability of Resources when
grouped according to variables

M M Sig.
Variable Category N Ra‘:lln Wi?tlrlley U p-value lel\%e | Interpretation
Younger 86 74.96
Age 2705500  0.171 Not Significant
Older 72 84.92
Male 71 78.57
Sex 3022500  0.817 Not Significant
Female 87 80.26 0.05
. : Lower 95 81.71
Highest Ed 1
N ‘ghest Bducationa 2783.000  0.455 Not Significant
ttalnment Higher 63 76.17
Length of Setvice Shorter 83 7114 2419000 0015 Significant
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Longer 75 88.75

Table 8 presents the difference in the level of challenges encountered by public secondary teachers in blended learning in terms
of availability of resources when grouped according to age, sex, highest educational attainment, and length of service. The
Mann—Whitney U test revealed no significant differences according to age (p = 0.171), sex (p = 0.817), and educational
attainment (p = 0.455), as all p-values exceeded the 0.05 significance level. However, a significant difference was found according
to length of service (p = 0.015), with longer-serving teachers obtaining a higher mean rank (88.75) than those with shorter
service (71.14). Thus, the null hypothesis was accepted for age, sex, and educational attainment but rejected for length of service.

The findings indicate that teachers’ challenges regarding resource availability do not significantly vary according to age, sex, or
educational attainment, but differ significantly according to length of service. The higher mean rank among longer-serving
teachers suggests that professional experience may influence how teachers perceive and adapt to resource-related demands in
blended learning. This finding is consistent with Lujero (2025), who emphasized the importance of teachers’ competencies and
self-efficacy in hybrid blended learning, and Caganan and Buenvinida (2021), who documented the adjustments and challenges
experienced by Filipino teachers in alternative learning delivery modalities.

Table 9

Difference in the Level of Difficnlties Encountered by Public Secondary Teachers on Blended 1earning in the area of Facilitated I earning when
grouped according to variables

M M Sig.
Variable Category N Ra:;(n W:::ley U p-value 1(:\{;&:1 Interpretation
Younger 86 76.73
Age 2858.000 0.404 Not Significant
Older 72 82.81
Male 71 83.92
Sex 2774.500 0.270 Not Significant
Female 87 75.89
0.05
. . Lower 95 75.46
High Ed 1
ot est Tducationa 2609.000  0.171 Not Significant
trainment Higher 63 85.59
Shorter 83 76.15
Length of Service 2834.500 0.331 Not Significant
Longer 75 83.21

Table 9 presents the difference in the level of difficulties encountered by public secondary teachers in blended learning in
terms of facilitated learning when grouped according to age, sex, highest educational attainment, and length of service. The
Mann—Whitney U test revealed no significant differences according to age (p = 0.404), sex (p = 0.270), educational attainment
(p = 0.171), or length of service (p = 0.331), as all p-values exceeded the 0.05 significance level. Thus, the null hypothesis was
accepted for all variables, indicating that teachers experience comparable difficulties in facilitated learning regardless of their
demographic and professional characteristics.

The findings suggest that age, sex, educational attainment, and length of service do not significantly determine the difficulties
teachers encounter in facilitating blended learning. This indicates that challenges may be more closely related to technological,
pedagogical, learner-related, and institutional factors than to teachers” demographic or professional characteristics. The
findings are consistent with Rasheed et al. (2020), who identified technological, pedagogical, and learner-related factors a
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major sources of challenges in blended learning, and Short et al. (2021), who emphasized teacher preparation, professional
development, and institutional support in addressing challenges in K—12 blended learning environments.

Comparative Analysis in the Extent of Compliance of Public Secondary Teachers on Blended Learning in the areas
of Time Management, Communication, Availability of Resources, and Facilitated Learning when grouped
according to variables Age, Sex, Highest Educational Attainment, and Length of Service

Table 10

Difference in the Exctent of Compliance of Public Secondary Teachers on Blended 1earning in the area of Time Management when grouped according
to variables

M M Sig.
Variable Category N Raiin Wﬁ?tt:ley U p-value lel\%e | Interpretation
Younger 86 80.13
Age 3041.500 0.848 Not Significant
Older 72 78.74
Male 71 80.25
Sex 3035.000 0.851 Not Significant
Female 87 78.89
0.05
. . Lower 95 82.75
High Ed 1
N ‘ghest Bducationa 2684000 0271 Not Significant
trainment Higher 63 74.60
Shorter 83 75.97
Length of Service 2819.500 0.305 Not Significant
Longer 75 83.41

Table 10 presents the difference in the extent of compliance of public secondary teachers in blended learning in terms of time
management when grouped according to age, sex, highest educational attainment, and length of service. The Mann—Whitney U
test revealed no significant differences according to age (p = 0.848), sex (p = 0.851), educational attainment (p = 0.271), or
length of service (p = 0.305), as all p-values exceeded the 0.05 significance level. Thus, the null hypothesis was accepted for all
variables, indicating that teachers’ compliance in time management is comparable across demographic and professional groups.

The findings suggest that age, sex, educational attainment, and length of service do not significantly influence teachers’
compliance with time-management practices in blended learning. This indicates that compliance may be shaped more by
common instructional demands and contextual factors than by demographic or professional characteristics. The finding is
consistent with Rasheed et al. (2020), who identified technological, pedagogical, and learner-related factors as major sources of
blended learning challenges rather than teachers’ demographic characteristics. Therefore, equitable support and professional
development may be provided to all teachers to strengthen compliance with blended learning requirements.

Table 11

Difference in the Extent of Compliance of Public Secondary Teachers on Blended Learning in the area of Communication when gronped according to

variables
M M Sig.
Variable Category N Rafj(n Wl?iltrrlley U p-value lelfe | Interpretation
Age Younger 86 73.41 2572.000 0.066 0.05 Not Significant
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Older 72 86.78
Male 71 75.30
Sex 2790.500 0.295 Not Significant
Female 87 82.93
. . Lower 95 83.22
H
. ighest Educational 2639.500  0.207 Not Significant
ttainment Higher 63 73.90
Shorter 83 71.61
Length of Service 2458.000 0.022 Significant
Longer 75 88.23

Table 11 presents the difference in the extent of compliance of public secondary teachers in blended learning in terms of
communication when grouped according to age, sex, highest educational attainment, and length of service. The Mann—Whitney
U test revealed no significant differences according to age (p = 0.066), sex (p = 0.295), and educational attainment (p = 0.207),
as all p-values exceeded the 0.05 significance level. However, a significant difference was found according to length of service
(p = 0.022), with longer-serving teachers obtaining a higher mean rank (88.23) than those with shorter service (71.61). Thus, the
null hypothesis was accepted for age, sex, and educational attainment but rejected for length of service.

The findings indicate that teachers’ compliance in communication does not significantly vary according to age, sex, or
educational attainment but differs significantly according to length of service. The higher mean rank among longer-serving
teachers suggests that professional experience may influence teachers’ adaptation to communication demands in blended
learning. This finding is consistent with Lujero (2025) and Caganan and Buenvinida (2021), who emphasized the roles of teacher
competencies, self-efficacy, and adaptability in implementing blended and alternative learning modalities.

Table 12

Difference in the Exctent of Compliance of Public Secondary Teachers on Blended Learning in the area of Availability of Resources when grouped

according to variables

M M Sig.
Variable Category N Raflil(n W;llliltlsley U p-value lelfe | Interpretation
Younger 86 78.74
Age 3030.500 0.818 Not Significant
Older 72 80.41
Male 71 86.04
Sex 2624.000 0.103 Not Significant
Female 87 74.16
0.05
. . Lower 95 77.63
Highest Educational
Alg, est mducation 2815000  0.526 Not Significant
trainment Higher 63 82.32
Shorter 83 79.68
Length of Service 3097.500 0.958 Not Significant
Longer 75 79.30

Table 12 presents the difference in the extent of compliance of public secondary teachers in blended learning in terms of
availability of resources when grouped according to age, sex, highest educational attainment, and length of service. The Mann—
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Whitney U test revealed no significant differences according to age (p = 0.818), sex (p = 0.103), educational attainment (p =
0.520), or length of service (p = 0.958), as all p-values exceeded the 0.05 significance level. Thus, the null hypothesis was accepted
for all variables, indicating that teachers’ compliance in resource availability is comparable across demographic and professional
groups.

The findings suggest that age, sex, educational attainment, and length of service do not significantly influence teachers’
compliance regarding the availability of resources in blended learning. This indicates that common instructional and contextual
demands may have a greater influence on teachers’ compliance than their individual demographic or professional characteristics.
The finding is supported by Tubola and Moyani (2025), who reported no significant differences in the problems encountered
by Filipino teachers in blended learning across relevant teacher characteristics.

Table 13

Difference in the Extent of Compliance of Public Secondary Teachers on Blended 1 earning in the area of Facilitated 1 earning when grouped
according to variables

Mean  Mann Sig.

Variable Category N Rank Whitney U p-value level Interpretation
Younger 86 75.06

Age 2714.500 0.180 Not Significant
Older 72 84.80
Male 71 79.35

Sex 3078.000 0.971 Not Significant
Female 87 79.62

0.05

Highest Lower 95 78.70

Educational 2916.500 0.786 Not Significant

Attainment ngher 63 80.71
Shorter 83 73.98

Length of Service 2654.000 0.108 Not Significant
Longer 75 85.61

Table 13 presents the difference in the extent of compliance of public secondary teachers in blended learning in terms of
facilitated learning when grouped according to age, sex, highest educational attainment, and length of service. The Mann—
Whitney U test revealed no significant differences according to age (p = 0.180), sex (p = 0.971), educational attainment (p =
0.780), or length of service (p = 0.108), as all p-values exceeded the 0.05 significance level. Thus, the null hypothesis was accepted
for all variables, indicating that teachers’ compliance in facilitated learning is comparable across demographic and professional
groups.

The findings suggest that the degree of challenges and compliance related to facilitated learning does not significantly vary
according to age, sex, educational attainment, or length of service. This indicates that teachers’ experiences may be more closely
associated with the common pedagogical, technological, and instructional demands of blended learning than with individual
demographic or professional characteristics. This finding is consistent with Graham et al. (2019), who emphasized teachers’
competencies and preparedness for blended instruction, and Short et al. (2021), who highlighted teacher preparation and
professional development as important in addressing blended teaching challenges.

CONCLUSION

The findings showed that the respondents were a diverse group of public secondary teachers in terms of age, sex, highest

educational attainment, and length of service, with younger teachers, females, bachelor’s degree holders, and those with shorter

teaching experience slightly predominating. Overall, the teachers demonstrated a high level of readiness, high level of difficulties,
-____________________________________________________________________________________________________________________________________
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and great extent of compliance with blended learning across time management, communication, availability of resources, and
facilitated learning. Despite being highly prepared and generally compliant, teachers continued to encounter common challenges
in managing learning materials, communicating with learners and parents, accessing resources, and providing adequate learner
support. Readiness, difficulties, and compliance generally remained consistent across demographic and professional groups,
although significant differences were identified in specific areas. Readiness significantly differed in communication according to
age and in communication and facilitated learning according to length of service, while difficulties significantly differed in
communication and availability of resources according to length of service. For compliance, a significant difference was found
only in communication when grouped according to length of service. Overall, the findings indicate that teachers were generally
prepared and committed to implementing blended learning despite shared challenges, while age and professional experience
appeared to influence certain aspects of communication, facilitation, resource-related difficulties, and compliance.

RECOMMENDATIONS

In light of the findings and conclusions, school administrators and education authorities should sustain and strengthen
institutional support for blended learning through regular monitoring, instructional supervision, coaching, consultation, and
needs-based professional development. Support programs should consider teachers’ length of service by providing mentoring
for beginning teachers and opportunities for experienced teachers to update and share their practices. Continuous training
should focus on time management, effective communication, learner-centered facilitation, digital resource utilization, learner
engagement, and assessment strategies, complemented by hands-on workshops, peer learning, and follow-up activities. Schools
should establish clear communication protocols, strengthen access to and equitable distribution of instructional and
technological resources, and provide differentiated coaching to address teachers’ specific needs. Professional learning
communities and peer mentoring should also be strengthened to promote collaboration, resource sharing, and exchange of
effective blended learning practices. Parents, local government units, and other stakeholders should be engaged to support
instructional resources, learner participation, communication, and technological needs. Furthermore, the proposed
Development Plan for Enhancing Teachers’ Readiness in Blended Learning should be implemented, prioritizing professional
development, resource enhancement, communication, mentoring, stakeholder collaboration, and continuous monitoring and
evaluation, with funding sourced from allowable school and external support mechanisms in accordance with existing policies
and regulations. Finally, schools should establish a systematic monitoring and evaluation mechanism to assess the effectiveness

of interventions and continuously improve programs based on teachers’ evolving needs.
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